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Fun of Writing : Teaching Enjoyment of Writing to University Students 
in Composition Classes
Cognitive exercises …, despite their usefulness in clarifying grammatical 
concepts, do not require students to construct their own sentences to express 
their personal meaning, nor to develop their ideas in logical and coherent 
paragraphs within a larger discourse. “Knowing about” is not “knowing how.” 
Practice is needed in actual sequential writing. Having learned about the 
various parts of the machine, and parts of parts, and how these synchronize in 
action, the student needs to set the machine in motion with the different parts 
active in weaving the intricate pattern of meaning.  Here guidance is helpful 
in learning which parts will operate together to form new patterns.  Student 
aptitudes vary widely in writing.  Some need considerable help in developing 
a smooth and effective operation; others seem intuitively to take off and create 
interesting patterns of their own. The teacher needs to distinguish these types 
early and individualize writing activities so that all students benefit to the 
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の英作文の教科書、Writing Academic English, Fourth Edition, Level 4（Oshima, 
& Hogue,2006:18）から引用する。
   An important element of a good paragraph is unity.  Unity means that a 
paragraph discusses one and only one main idea from beginning to end. For 
example, if your paragraph is about the advantages of owning a compact car, 
discuss only that. Do not discuss the disadvantages.  Furthermore, discuss 
only one advantage, such as gas economy in each paragraph.  If you begin to 
discuss another advantage, start a new paragraph.  Sometimes it is possible 
to discuss more than one aspect of the same idea in one paragraph if they are 
closely related to each other.  For example, you could discuss gas economy and 
low maintenance costs in the same paragraph because they are closely related, 
but you should not discuss both gas economy and easier parking in the same 
paragraph because they are not closely related.
   The second part of unity is that every supporting sentence must directly 
explain or prove the main idea.  For example, in a paragraph about the high cost 
of prescription drugs in the United States, you could mention buying drugs from 
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pharmacies outside the United States as an alternative, but if you write several 
sentences about buying drugs outside the United States, you are getting off the 
topic, and your paragraph will not have unity.
…Another element of a good paragraph is coherence.  The Latin verb cohere 
means “hold together.”  For coherence in writing, the sentences must hold 
together; that is, the movement from one sentence to the next must be logical 
and smooth.  There must be no sudden jumps.  Each sentence should flow 
smoothly into the next one. (Appendix 1)
　文章中での統一性（unity）を保つことの重要性を説明した、練習問題とモ
デルパラグラフを次にWriting Academic English Level 4（Oshima, & Hogue, 
2006: 19）から引用する。
The three paragraphs that follow all discuss the same topic.  Only one of them 
shows unity.  First read the paragraphs.  Then answer these questions.
1. Which paragraph has unity?
2. Which paragraph does not have unity because it discusses two different 
topics?
3. Which paragraph does not have unity because it has sentences that are not 
related to the main topic?
Paragraph 1
Effects of Color
     Color creates biological reactions in our bodies.  These reactions, in turn, can 
change our behavior.  In one study, prisoners were put in a pink room, and they 
underwent a drastic and measurable decrease in muscle strength and hostility 
within 2.7 seconds.  In another study, athletes needing short bursts of energy 
were exposed to red light.  Their muscle strength increased by 13.5 percent, 
and electrical activity in their arm muscles increased by 5.8 percent.  Athletes 
needing more endurance for longer performances responded best when exposed 
to blue light.  Other studies have shown that the color green is calming.  Green 
was a sacred color to the Egyptians, representing the hope and joy of spring. 
It is also a sacred color to Moslems.  Many mosques and religious temples 
throughout the world use green (the color of renewal and growth) and blue (the 
color of heaven) to balance heavenly peace with spiritual growth.  To sum up, 
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color influences us in many ways. (The underlined sentences indicate the part 
which interferes with the unity of the paragraph.)
Paragraph 2
Effects of Color
     Colors create biological reactions in our bodies.  These reactions, in turn, 
can change our behavior.  In one study, prisoners were put in a pink room, 
and they underwent a drastic and measurable decrease in muscle strength and 
hostility within 2.7 seconds.  In another study, athletes needing short bursts 
of energy were exposed to red light.  Their muscle strength increased by 13.5 
percent, and electrical activity in their arm muscles increased by 5.8 percent. 
Athletes needing more endurance for longer performances responded best when 
exposed to blue light.  Other studies have shown that the color green is calming. 
After London’s Blackfriars Bridge was painted green, the number of suicides 
decreased by 34 percent.  These and other studies clearly demonstrate that color 
affects not only our moods but our behavior as well.
Paragraph 3
Effects of Color
     Colors create biological reactions in our bodies.  These reactions, in turn, 
can change our behavior.  In one study, athletes needing short bursts of energy 
were exposed to red light.  Their muscle strength increased by 13.5 percent, 
and electrical activity in their arm muscles increased by 5.8 percent.  Athletes 
needing more endurance for longer performances responded best when exposed 
to blue light.  Blue is not a good color for dinnerware, however.  Food looks 
less appetizing when it is served on blue plates, perhaps because very few foods 
in nature are of that color.  Other studies have shown that the color green is 
calming.  After London’s Blakfriars Bridge was painted green, the number of 
suicides from it decreased by 34 percent.  It is clear that color affects not just 
our moods, but our behavior as well. (The underlined sentences indicate the 
part which interferes with the unity of the paragraph.)






























Paul has many hobbies. He has collected stamps and coins ever since he was a 
child.  He is very proud of his valuable collections.  Paul also enjoys painting 
and drawing.  Recently he has become interested in gardening.  Out of all his 
hobbies, Paul’s favorite one is reading.  He usually reads at least one book every 




My mother is a good cook.  I can’t wait to come home from school and eat the 
delicious meals she has prepared.  She is famous for her desserts like peach pie 
and chocolate soufflé.  She is always experimenting with new recipes and trying 
different ingredients.  No one in the world can cook the way my mother does.
例3
My car is broken.  It never starts in cold weather.  The horn and the left turn 
signal don’t work properly.  Worst of all, the radio only gets one station and the 








1-1 Paul hardly has time to get bored because he has so many hobbies.
1-2  Paul has many things to occupy himself when he is free at home.
2-1 There is nothing that makes you happier than having a good mother who 
serves delicious meals every day.
2-2 What else can make you happier than a hot delicious meal served by your 
mother in the evening?









　ここで、Writing Academic English, Fourth Edition, Level 4 （Oshima & Hogue, 
2006:5）から、トピックセンテンスについて適切に説明された箇所から引用
する。
Every good paragraph has a topic sentence, which clearly states the topic and 
the controlling idea of the paragraph.
     A topic sentence is the most important sentence in a paragraph.  It briefly 
indicates what the paragraph is going to discuss.  For this reason, the topic 
sentence is a helpful guide to both the writer and the reader.  The writer can see 
what information to include (and what information to exclude).  The reader can 
see what the paragraph is going to be about and is therefore better prepared to 
understand it.  
      Here are three important points to remember about a topic sentence.
1. A topic sentence is a complete sentence; that is, it contains at least one 
subject and one verb. 
2. A topic sentence contains both a topic and a controlling idea.  It names the 
topic and then limits the topic to a specific area to be discussed in the space 
of a single paragraph.
3. A topic sentence is the most general statement in the paragraph because it 
gives only the main idea.  It does not give any specific details. 
　学生にトピックセンテンスのパラグラフ内における重要性を理解さ




A. Remember that a topic sentence is a complete sentence and is neither too 
general nor too specific.
Step 1 Read the sentences in each group, and decide which sentence is the best 
topic sentence.  Write best TS (for “best topic sentence”) on the line next to it.
Step 2 Decide what is wrong with the other sentences.  They may be too 
general, or they may be too specific, or they may be incomplete sentences. 




______________ a. A lunar eclipse is an omen of a coming disaster.
______________ b. Superstitions have been around forever.
______________ c. People hold many superstitious beliefs about the moon.
______________ d. Is made of green cheese.
Group 2
______________ a. The history of astronomy is interesting.
______________ b. Ice age people recorded the appearance of new moons by 
making scratches in animal bones.
______________ c. For example, Stonehenge in Britain, built 3500 years ago to 
track the movement of the sun.
______________ d. Ancient people observed and recorded lunar and solar events 
in different ways.
 ≪中略≫
B. Remember that the topic sentence is the most general statement in a 
paragraph. 
 Read the following scrambled paragraphs and decide which sentence is the 
topic sentence.  Write TS on the line next to that sentence.
Paragraph 1
______________ a. A notes/memo function lets you make quick notes to yourself.
______________ b. Other capabilities include word processing, spreadsheets, and 
e-mail.
______________ c. A voice recorder that uses a built-in microphone and speaker 
works like a tape recorder.  
______________ d. Basic tools include a calendar to keep track of your 
appointments, an address and phone number book, to-do lists, 
and a calculator.  
______________ e. MP3 playback lets you listen to digital music files, and a 
picture viewer lets you look at digital photos.
______________ f. Most personal digital assistants (PDAs) have tools for basic 
tasks as well as for multimedia functions.







キストの中では、順番に　① Time Order　②Order 








     An old man put up a deck chair on the beach under 
the smiling sun.
It was a pleasant warm day.  He soon started feeling 
drowsy and fell asleep with his dog at his feet.  It was 
quiet and sometimes he heard the sounds of gentle 
waves. All of a sudden, his dog started barking.  When 
he awoke, he noticed that the tide was full.  He raised 
his arms high up in the air and cried for help.  Finally he started strolling back 
to his family watching him with a worried look.  He was soaked to the skin.
この課題に先駆けて、教室では黒（白）板に英作文に必要な単語がリストと
して書かれる。たとえば、deck chair, beach, sleepy (or drowsy), barking, full 











れば、（4）のAided sentence generationのカテゴリーに入る。（Appendix 2）
Stages in teaching writing
（4）Aided sentence generation.  Here rather than follow a model the students 
are expected to generate a sentence, with various degrees of help.  They may be 
provided with most of the sentence (completion), with the key words in their 
basic form of the sentence (dehydrated sentences), with the native language 
equivalent (sentence translation), with a picture or cartoon for which they have 
to write a sentence or caption (visually cued sentences), or they may simply 
be asked a question that they should answer in writing (response). (Hammerly 






The life of Umeko Tsuda
December 31, 1864： born in Tokyo, Japan
1871：went to USA and studied until she was 18 years old
1882：returned to Japan
1889：went to USA again and majored in biology and education
1892：returned to Japan
1900：founded Joshi Eigaku-Juku in Kojimachi
1911：suffered a stroke and retired
1929：died
    Umeko Tsuda was an educator, who pioneered the education for Japanese women 
in Meiji era.  In 1864, she was born in Tokyo, Japan.  When she was six years old, 
she went to the U.S.A. as an exchange student, the youngest member of the Iwakura 
mission.  She lived in Washington D.C. and studied under the American education 
system until she was 18 years old.  In 1882, she returned to Japan and worked in a 
girl’s school.  However, she was not satisfied with the school policy that education 
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was intended to train women to be obedient wives and good mothers.  From 1889 
to1892, she went to the U.S.A.again and majored in biology and education.  After 
returning to Japan, in 1900, she founded the Women’s Institute for English studies 
(Joshi-Eigaku-Juku) located in Kojimachi in Tokyo.  And then, in 1903 the school 
gained official recognition.  Finally, in 1919, she suffered a stroke and in 1929 died 
after a long illness.  After World War Ⅱ,  the school became Tsuda College.
(cited with a permission from the student) (168 words)
　上記の課題は、Hammerlyのwriting stagesの説明によると、stage （7）に該
当すると考えることが可能である。
Stages in teaching writing
（7）Guided text generation.  This ranges from closely controlled to semi-free 
communicative and self-expressive writing.  Without a model, but with all the 
necessary directions, the students generate paragraphs, picture narrations 
and descriptions, translated texts, letters and messages, guided individual or 
collective composition, etc.  (Hammerly 1982) (Italics added by this author)
この課題の場合には、”directions”　を　“information” に置き換えることが、
適当かもしれない。 
　ある一定の基準にもとづいた情報の organizationの方法は、Ooshima & 
Hogueのテキスト、Writing Academic Englishの中では、次のように説明され
ている。
In addition to using transition signals and repeating key nouns and pronouns, a 
fourth way to achieve coherence is to arrange your sentences in some kind of 
logical order.
     Your choice of one kind of logical order over another will, of course, depend 
on your topic and your purpose.  You may even combine two or more different 
logical orders in the same paragraph.  The important point to remember is to 
arrange your ideas in some kind of order that is logical to a reader accustomed 






















1. この後、Oshima & Hogueは、文章の一貫性 （coherence）を保つためには次の 4つのことが大切
であると説明している。
 （1） Repeat key nouns.
 （2） Use consistent pronouns.
 （3） Use transition signals to link ideas.
 （4） Arrange your ideas in logical order.




2. Stages in teaching writing
 The teaching of writing should proceed according to the following stages:
（1） Learning new graphemes, if any.  At fi rst, they should just be traced, then copied, and then they can be 
produced without help from dictation.  To learn Chinese characters, character sheets requiring the step-
by-step addition of strokes in the right order can be of great help.
（2） Learning sound-spelling correlations.  For languages using the Roman alphabet, this would be the fi rst 
stage.  It is accomplished by copying material learned orally, by the use of spot dictation (letter or word 
blanks) or full dictation, which can be done in the laboratory, and by writing words and sentences from 
memory.  Song lyrics can also be used for spot dictation［P.C.Smith 1980］
（3） Sentence drills and exercises.  These are exercises using a model sentence and an operation such as 
correlation, replacement, transformation, i.e., the various drill types… Transformation writing exercises 
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combining, breaking down, and varying sentences by making use of kernel sentences have been found 
［Cooper 1981］to result in significantly better  more mature and more complex writing and , as a bonus, 
significantly better speaking.
（4） Quoted in the text
（5） Paraphrasing.  Given a model, the students write, with various substitutions and other changes, 
sentences, paragraphs, dialogues, letters and messages, and longer texts of various kinds.  The model may 
be written or auditory.  The imitation of the style of one or more authors is another form of paraphrasing. 
As paraphrasing is rather difficult, it should be delayed until the advanced level.
（6） Summarizing and note-taking.  This is somewhat more difficult than stage 5, for the emphasis is on the 
students themselves carefully organizing the ideas.
（7） Quoted in the text
（8） Free text generation.  This is for the very advanced level.  The activities here may be the same as in 
stage 7, although there are some activities particularly suited to state 8.  What differs from stage 7 is the 
degree of control.  While in stage 7 prewriting directions are given, in stage 8 there is only post writing 
monitoring by the teacher, and student rewriting as needed.  Some of the activities particularly suited 
for stage 8 are exchanges of correspondence with natives, or, if these cannot be arranged, with other 
students; writing and answering letters for a “Lonely Hearts” newspaper column; writing diaries or, 
twice a week, a short paragraph for a journal (which is passed back and forth between the student and 
the teacher, who adds his comments in writing) ; writing a journal about a hypothetical situation, such 
as life in a foreign country or a trip around the world, providing an ending to a story, and then reading 
the original ending; preparing and posting materials for a bulletin board, like the horoscope, historical 
vignettes, even graffiti; writing free-form minipoems, rather disjointed free verse without rhyme or meter 
［Knorre 1975; writing alternate lyrics for songs; and writing essays, term-papers, and book reports, either 
individually or collectively. (Hammerly, 1982:507-508)
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